
Full Terms & Conditions of access and use can be found at
https://www.tandfonline.com/action/journalInformation?journalCode=urea20

Religious Education
The official journal of the Religious Education Association

ISSN: 0034-4087 (Print) 1547-3201 (Online) Journal homepage: https://www.tandfonline.com/loi/urea20

Designing a curriculum framework for school
prayer: A case study from UK Jewish Primary
Schools

Eli Kohn

To cite this article: Eli Kohn (2019): Designing a curriculum framework for school
prayer: A case study from UK Jewish Primary Schools, Religious Education, DOI:
10.1080/00344087.2018.1560586

To link to this article:  https://doi.org/10.1080/00344087.2018.1560586

Published online: 23 Feb 2019.

Submit your article to this journal 

View Crossmark data

https://www.tandfonline.com/action/journalInformation?journalCode=urea20
https://www.tandfonline.com/loi/urea20
https://www.tandfonline.com/action/showCitFormats?doi=10.1080/00344087.2018.1560586
https://doi.org/10.1080/00344087.2018.1560586
https://www.tandfonline.com/action/authorSubmission?journalCode=urea20&show=instructions
https://www.tandfonline.com/action/authorSubmission?journalCode=urea20&show=instructions
http://crossmark.crossref.org/dialog/?doi=10.1080/00344087.2018.1560586&domain=pdf&date_stamp=2019-02-23
http://crossmark.crossref.org/dialog/?doi=10.1080/00344087.2018.1560586&domain=pdf&date_stamp=2019-02-23


Designing a curriculum framework for school prayer:
A case study from UK Jewish Primary Schools

Eli Kohn

School of Education, Bar Ilan University, Ramat Gan, Israel

ABSTRACT
This article aims to describe the development of a curriculum frame-
work for prayer in UK centrist orthodox Jewish primary schools. This
process began in 2011 and continues in an ongoing way. This is the
first time that there has been a communal effort across Jewish
schools that focuses on this area of the curriculum. The impetus for
such a framework arose following interviews with headteachers,
parents, teachers, and students in Jewish schools about the aims
and purposes of prayer in the Jewish day school. It also includes
observations of prayer services in these schools. The qualitative
research methodology adopted enabled the collection of rich
descriptive data that formed the basis for the design of the frame-
work. Subsequently materials have been written in line with the
framework. It is hoped that this research will be of value to all faith
schools and those interested in school prayer.

Background to the project

In 2010–2011 the UK Jewish Curriculum Partnership (JCP) was approached by Jewish
primary schools to study how prayer was being implemented in these schools. There
was a wide sense of dissatisfaction about current practice and a desire to research what
was happening in schools for the purpose of effecting change. This article aims to
explore both the process and the product of the deliberations that took place with the
various stakeholders involved.
The JCP, established in 2007 by the Anglo-Jewish community, is a communal educa-

tional body working in partnership with UK Jewish schools in the development of cur-
ricula and provision of professional training in Jewish Studies and Hebrew Language.
There are five strands to the curriculum: Jewish Texts, Jewish History, Israel and the

Jew in the World Today, Hebrew Language, and Jewish Living. All strands are con-
nected and learning in one area supports the other. Prayer is part of the Jewish Living
Strand, with some links to Hebrew Language.
Through its curriculum frameworks, teaching materials, and continuing professional

development opportunities, JCP is in partnership with about 38 Jewish primary and sec-
ondary schools across the United Kingdom, supporting approximately 200 teachers.
In order to better understand the context in which these schools work, it is important

to learn more about the UK Jewish community itself.
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Brief description of the Anglo-Jewish community

Approximately 280,000 Jews live in the United Kingdom, about 70% of whom live in
the greater London area. About 65% of the Anglo-Jewish community are affiliated to
the orthodox movements (United Synagogue, Federation, Sephardi, Spanish and
Portugese, and Ultra-Orthodox) and 35% are Progressive/non-orthodox (Conservative,
Reform, and Liberal).
A total of about 90 Jewish schools in the United Kingdom serve approximately

30,000 children aged 4–18. Of these, about 40 are state-funded and 34 of these would
describe themselves as “mainstream” orthodox. The remaining schools are Primary and
Secondary, most of which are in the ultra-orthodox sector.
There has been, especially in recent years, a surge in the number of children attend-

ing Jewish schools in the United Kingdom. In 1975, 20% of Jewish children attended
Jewish day schools. In 2015 this percentage had risen to more than 60%. In turn, the
number of schools has increased but there remains a shortage of places for many stu-
dents wishing to study in Jewish schools.

Review of literature-spirituality and school prayer

In this review we will first provide a short review of literature in the area of spirituality
in general and children’s spirituality in particular, and then relate it to research on
school prayer with particular reference to Jewish schools.
Religiousness and spirituality have been part of human experience throughout history.

Scholarly and scientific activity, particularly over the last 50 years, has generated plenty
of data about religiousness and spirituality. The increase in interest, particularly as to
the study and meaning of spirituality, has been well documented by researchers. Tacey
(2000), for example, sees spirituality as having a relationship with transcendence, while
Nye (1996) considers it as part of the inner psychic of life.
Moving to spirituality in children, Egebretson, de Souza, and Salpietro (2001) used

senior primary and middle secondary students in their investigation of religiosity. Coles
(1990) investigated children’s spirituality and he gathered data about their ideas, con-
cepts, and experiences. He found many examples of the use of prayer as part of the
spiritual life of students. McClure (1996) considered spirituality in children to be an
innate capacity, likening it to the linguistic capacity. Just as a child is in some way “pre-
programmed” to learn the syntax of language, so too the child has an awareness of the
spiritual search for meaning, value, and purpose. Stewart (1996), like McClure, consid-
ered spirituality as an inner reality. She believed that all children hold some things in
life as sacred; that is, some things that are held in a special spiritual relationship. She
considered that these “sacred” objects act as “icons.” They invite children to “wonder,
to puzzle, to imagine, to dwell in mystery and ask the big essential questions of life”
(43). It was through sacred objects that children were given inner strength and confi-
dence to explore new areas of life. In this way the spiritual life of connection to the
“sacred objects” was central to the development of the child.
Turning to spirituality in schools, De Souza (2003) and Voils (2003) asserted that in

the United Kingdom spiritual education is firmly established in the curriculum. The UK
Education Act of 1988 explicitly requires schools to provide for the physical, moral, and
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spiritual wellbeing of children. International and government institutions and education
departments have stressed the importance of spiritually as an educational goal. They
include the report to the United Nations Educational, Scientific and Cultural
Organization of the International Commission on Education for the Twenty First
Century, which identified four guiding principles of education—"to know, to do, to live
together, to be." The spiritual dimension, with an emphasis on the moral aspects of life,
was seen to meet the goals of learning to "live together and learning to be." The
Convention on the Rights of the Child (United Nations 2004, 7) stated that the develop-
ment of children’s spirituality was a right. In this article, each child was said to have a
right to a standard of living that was "adequate for physical, mental, spiritual, moral and
social development." Yet the meaning of what is "spiritual" in a school setting is unclear.
Guides to spiritual development have been produced, for example, by the United
Kingdom’s school inspection service, Ofsted. In their recent guide, spiritual development
is shown by pupils’ "ability to be reflective about their own beliefs … that inform their
perspectives on life (Ofsted 2016, 35). Stern has quite a different definition of spirituality
as it applies to the school. He defines the "spirit of the school" as "an inclusive community
with magnanimous leadership that enables friendship through dialog in order to create
and evaluate valuable or beautiful meanings … and good people" (2018, 193).
Prayer is a key element in all religions and one expression of spirituality (Coleman

1999). In the Jewish tradition, there are those who view prayer as “an expression of
man’s constant awareness of the divine” (Cohn and Fisch 1996, 28). There is in prayer
a feeling of connection to the God of history who shows himself through the works of
man (Twerski 2001). For some Christians, prayer is connected to the revelation of a
God who cares (Foster 1992) and investigating the concept and meaning of prayer is
closely related to relationship with God.
Mountain (2005), in her qualitative research on prayer in schools, found that children

valued the act of school prayer and found satisfaction in praying together as a commu-
nity. She recommended that prayer be included in the curriculum both as a subject of
academic study and as an experiential component. Prayer should be considered as part
of the religious education program where the academic study can have relevance for the
student. Jeynes (2010) claims that prayer services in schools add to the moral fiber of
students and support character education. Casson, Cooling, and Francis (2017) in their
study of leading Christian-ethos secondary schools in the United Kingdom show how
prayer makes students feel part of the community with a sense that everyone is part of
the experience of collective worship.
Regarding the practice of prayer in Jewish schools, there is a paucity of research into

what is happening in this area. However, over the last few years we do have some indi-
cations from researchers about overall trends regarding the tefillah (prayer) experience
in Jewish schools worldwide.
In the primary school singing is often central to tefillah in these grades. This makes

the experience pleasurable for the students (who like to sing) and achieves the goal of
familiarity with the words of the liturgy, but does not provide either a cognitive or emo-
tional connection to the meaning behind the words (Golombek 2011; Wachs 2009).
In the middle school (11–14-year-old students) services are often a challenging educa-

tional environment, where the students are no longer as compliant and cooperative as
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they were in their elementary grades, and where they are asked to engage in an activity
lacking meaning for them (during a developmental stage where they are engaged in
identity formation and connection making). This often leads to rebellion against the
norms of tefillah to varying degrees (Golombek 2011). Rarely are there middle schools
that use tefillah time for meaning making activities, and few middle schools dedicate
classroom time to tefillah education (Sigel 2016).
In the high school, the more Orthodox the school, the more likely that the tefillah

experience intends to replicate that of the parental community (for better and for
worse). Some schools provide creative tefillah opportunities, allowing the students the
choice to participate in non-conventional tefillah services (Goldmintz 2010; Wachs
2012), others will implement a tefillah curriculum in the classroom to supplement and
enrich the prayer services in the school, but the majority will not invest precious
instructional hours on tefillah (Sigel 2016).
However, most of the above data are anecdotal rather than research based. We have

little qualitative or quantitative data about the state of prayer in Jewish schools. In add-
ition, very few attempts have been made to consider a more systematic program for
how school prayer could be designed or implemented and, more specifically, what a
curriculum framework for prayer could look like. The following research focusing on
Jewish schools in a particular geographical area, the United Kingdom, attempts to offer
some pointers in this regard.

Research methodology

As was mentioned, in 2010–2011 JCP was approached by Jewish schools to undertake a
study of school prayer. There was a sense across the schools that school prayer was not
a meaningful or positive experience for many students, especially in years 5–6. While
prayer competencies including skills like reading prayers in Hebrew were seen as
important, schools were most concerned that many students’ attitudes to prayer
were negative.
As a result, JCP began its research work by examining if indeed this assumption was

correct. Our research question focused on the aims and challenges of school prayer and
how best they can be addressed. Eleven Jewish schools in London, Manchester, and
Birmingham were visited between November 2010 and January 2011. The sample group
of schools was representative of the diverse nature of JCP partner schools but, at the
same time, these schools have a shared religious ethos being affiliated to the mainstream
orthodox community, which is the largest communal group within Anglo Jewry. The
diverse geographical localities of the school also were representative of the demograph-
ics of the larger school system.
The study conducted utilized standard qualitative research methods including inter-

views and observations (Merriam and Tissdel 2016). We wanted to understand what is
"in and on someone else’s mind" (Patton 2015, 67) about the challenges of school prayer
and how they may be addressed. In total, thirty-two semi-structured interviews were
held with head teachers, heads of Jewish Studies, and teachers in these schools. The
head teachers and heads of Jewish Studies in each of the eleven schools were inter-
viewed, with another ten interviews held with teachers from seven different schools.
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Over half of the head teachers of the schools visited are not Jewish while all the heads
of Jewish Studies as well as the teachers are strictly orthodox. This means that their
views on school prayer are not necessarily in sync with the school’s ethos and the
school’s population, which is centrist orthodox. Many families who send their children
to these schools are not strictly observant themselves.
In addition, another twenty-five interviews were held with students from years 5 and

6, most of which were held in focus groups of between six to eight participants. As
Hennink (2014) explains, “focus groups enable for group discussion in which partici-
pants share their views, hear the views of others and perhaps refine their own views”
(48). This we felt was a good tool in eliciting rich responses that may not have been
given if these students were interviewed individually.
All interviews were audio-recorded and then transcribed. In addition, the strategy of

member checks was used to ensure internal validity of the data. Respondents validated
the interview data by providing feedback on the emerging findings (Merriam 2016).
The anonymity of participants was guaranteed in advance allowing them to share their
views with openness and honesty.
Regarding the number of respondents (25), once 25 students had been interviewed

from the various schools, the emerging findings felt saturated (Merriam 2016) in that
the same phenomena began to be repeated and little new information surfaced.
The interview data were analyzed using a method of categorization (Alpert 2007) that

identified the core recurring topics in one interview and then extrapolated and com-
pared them to other interviews.
In order to maximize the validity of the research, observations were conducted during

prayer services both in classes and in assemblies. In addition, curriculum materials on
prayer used by the schools were examined. This provided another source of data for the
research, allowing for triangulation of data that increased the validity of the research.

Structure, content, and timetabling of school prayer in Jewish schools

Before we share our findings, it is important to understand the context in which school
prayer is conducted in Jewish schools. While there are differences between schools the
following description outlines a fairly typical prayer schedule in a centrist orthodox
Jewish primary school in the United Kingdom.
All schools have a prayer slot for about thirty minutes every morning at the begin-

ning of the school day. During the morning slot, children say their prayers, which con-
sist of the central prayers from the Jewish prayer book or “siddur.” On Mondays and
Fridays in most schools prayers take place in assembly. These large audience prayer ses-
sions also allow for the opportunity to welcome the Shabbat and learn about other
Jewish festivals. During the rest of the week prayers are conducted mainly in class-
rooms. Each class prays with its class teacher. Prayers are often sung by rote with occa-
sional explanations interspersed with emphasis on key words and key ideas.
While all schools schedule daily assembly or classroom prayer, few have lessons dedi-

cated to learning about the prayers and their meaning. Explanations are given during
the recitation of prayers themselves. In one school, an hour per week is timetabled for a
prayer learning lesson. In another, half an hour a week is devoted to this activity.
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As children move through the school, additional prayers are added to the daily ser-
vice. Progression in terms of knowledge, skills, and understandings of prayer has not
been formalized in the form of any curriculum framework.

Findings

Aims of school prayer-teachers and head teachers’ perspectives

Teachers were asked what they saw as the aims of school prayer. Most replied that for
them the core goal was to make their students "prayer literate." We named this view the
"literacy orientation." The focus of school prayer should be on teaching students to
recite the prayers correctly in Hebrew as well as understand their general meaning.
Time should also be spent on teaching children the skills of the mechanics of prayer
(e.g., when to bow during prayers and how to lead the service). In the words of
one teacher:

My main purpose is to get my pupils proficient in saying the prayers. They need to know
how to behave in a synagogue, when to stand and when to sit. Yes, it is important that
they know what their prayers mean, but my first priority is to get them to say it right.

And in the words of another:

The parents want their children first and foremost to learn how to recite their prayers. It
cannot be that after going through a Jewish primary school there are children who are not
proficient in the mechanics of Jewish prayer. That’s bread and butter…

Another teacher commented:

My first priority is to ensure that my pupils know how to pray properly. That means they
know how to say the Hebrew words correctly, how to behave during a prayer service and
in synagogue—basically how to practice being a Jew. That’s what their parents send them
to a Jewish school for.

However, other teachers emphasized the affective goal or what we called the "spiritual
orientation" of school prayer. In the words of one:

I don’t believe that knowing the mechanics is what this is all about. Yes, it’s important
they are prayer literate but much more importantly I want it to be a meaningful experience
for them. They should feel a connection to God, that there is something above themselves.

All headteachers in their interviews focused on the spiritual orientation as the major
goal of school prayer. Some focused on the National Curriculum requirement of foster-
ing their pupils’ "spiritual" needs. In the words of one: "The prayer service in the morn-
ing is a great opportunity to provide for ‘spiritual’ education, something which is
required by government standards for every school.”
Others saw prayer as an opportunity to develop a sense of wonder and develop their

students’ character and moral values. In the words of one:

I want my pupils in their prayer service to see and appreciate the wonder of creation, the
beauty of the world and most importantly the art of saying thanks to God and to those
who look after us. Our pupils don’t know to say thank you any more. … They think they
just should have everything because they deserve it…
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A number of headteachers saw the goals of the service as offering an opportunity for
self-reflection and meditation; a time for looking within and finding peace and calm in
advance of a busy day. In the words of one:

The prayer service for me is a time for reflection. For children to think about themselves
and the type of day they would like to have. To look inwards in silence-this calms them
down and prepares them for the day ahead.

Interestingly enough, none of the headteachers interviewed mentioned the importance
of a literacy orientation. For them, the spiritual orientation was the overriding goal of
the prayer service.
Prayer observations supported the finding that there are indeed two orientations to

the goals of prayer—literacy and spiritual. Those teachers who focus on the literacy
orientation spend a lot of the prayer service drilling Hebrew literacy and practice while
for those teachers focusing on the spiritual orientation, the prayer service was more
experiential. In these classes, students were asked to think about what it means to thank
God every morning and who should we be thanking every day. They were encouraged
to share their experiences with the class. In some schools with a spiritual orientation,
focus more opportunities for “private prayer” have been introduced. Students are
encouraged to take a few minutes either during or after the public service to reflect on
their own personal needs and get an opportunity to talk to God in the way
they wanted.
It was interesting to observe the tension between the headteachers’ and heads of

Jewish Studies’ responses as to the purposes of school prayer in a Jewish school. While
most heads of Jewish Studies and teachers focused on the importance of the literacy
orientation, headteachers focused almost completely on the spiritual orientation. This
led to challenges, as we shall outline below, about how to design a curriculum frame-
work for prayer in Jewish schools.

Aims of school prayer: Pupils’ perspectives

Where did pupils lie in this discussion re: literacy versus spiritual orientations? It seems
that the older the student interviewed, the more important was the spiritual orientation
for her.
For year 3 students we interviewed, for example, singing prayers was a daily experi-

ence which they enjoyed, and they appeared satisfied with that. For example, one stu-
dent said: "I love it when I can say the words and sing it to my favourite tune. It wakes
me up and I feel really good for the rest of the day."
However, year 5 and 6 students were looking for a deeper, more meaningful experi-

ence. In the words of one year 5 student: "Prayer can’t be just about saying or singing
the words. I’m not a robot. I want to see how these prayers are relevant to my life; how
can the prayers make me a better person or appreciate God’s world."
And another year 6 student: "I’m not sure I believe in God so why then should I

pray? I’d like to talk about that during prayers… ."
When challenged with the literacy orientation, some of these older students

responded quite vociferously. In the words of one: "They treat me like a little kid—I
want more to the service than just saying the words. It’s meaningless." And another: "I
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know by now, how and when to bow and when to stand up. I’ve done it since Year
1… is there nothing else about prayer to learn to give it more meaning?"

Challenges of school prayer: Head teachers’ and teachers’ perspectives

Our interview questions focused not only on the purpose of school prayer but also on
the challenges both teachers and students feel in conducting school prayer and how
these challenges can be addressed.
As alluded to, head teachers and heads of Jewish Studies are most concerned about

children’s lack of interest in praying especially as they reach years 5 and 6. In the words
of one teacher, "I admit I am at a loss about what to do. Most of my Year 6 students
are not interested in praying, yet I spend 30 minutes every day leading the prayers.
What’s the point? They only get more antagonistic to their religion."
Many teachers recognize that their literacy orientation does not work well for their

year 6 students, yet feel uncomfortable changing their teaching practice. Others simply
do not know how to lead a prayer session differently. In the words of one:

When I was their age I prayed and didn’t ask too many questions. Today kids don’t want
to do anything they don’t understand. In some ways they are more honest than we were
but I don’t know how to deal with their disinterest. I just try to lead a service like I had
when I was young.

Challenges of school prayer: Pupils’ perspectives

The older pupils expressed frustration that they were looking for something more deep and
spiritual in their prayer groups and they needed more classroom time to discuss their issues
of faith. In the words of one: "We have grown up now. It is time to treat us like adults. We
have questions that we want answered. There are teachers who don’t understand us."
And another: "We have learned how to pray, now let’s discuss what it means to our

lives. Why should we be saying these words and what do they mean to me"?

Challenges of school prayer: Conflict between home and school

The other challenge arising in interviews with students is the dissonance between home
and school religious practice. As many students in Jewish schools are not strictly practic-
ing Jews at home, they do not understand why they need to pray in school. In the words
of one: "My father does not pray every day … we are not religious, so why should I pray
every day? It needs to be a meaningful experience if I am going to do it at all."
And another:

I don’t like the idea that we are forced to pray in school. I don’t pray at home. It’s
something very personal. We are old enough to choose. Don’t force it on us. I have
learned now how to pray. It’s up to me to decide if I want to pray or not.

We see once again how the various perceptions about the purpose of school prayer
impact the challenges being faced in implementing school services. The above tension
between the literacy and the spiritual orientations expressed by the various stakeholders
was a key finding that influenced the design of the prayer curriculum framework.
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Challenges of school prayer: Prayer spaces

Our observations also uncovered other challenges. In a school where the children from
all year groups say their prayers in assembly, the opportunity for explanations is lost
due to the difference in levels of understanding between the year groups. From our
observations, we saw that this tends to lead to a lack of engagement in the service dur-
ing assembly. However, when prayers are said in year groups or classes, there is gener-
ally a more positive ambiance. In these smaller groups, new prayers can be introduced
in a more systematic way and explanations given that are more age appropriate and
meaningful to pupils.
In one interview, a year 6 pupil shared this insight with us:

When we pray in assembly it’s nice because we get to sing together and feel as one school. But
now I’m too old for that. I don’t get to learn about anything new. I have learned it all before in
lower year levels. When we pray in our classrooms it is much better because I get to learn.

However, praying in smaller groups in classrooms provides another challenge; the lack
of appropriate staffing. As proficient Jewish Studies teachers who can lead prayers are
scarce in some schools praying in larger groups is more practical from a staffing point of
view. This leads to challenges in ensuring a learning and meaningful prayer session.

Discussion

Our research findings uncovered a dissonance between those stakeholders wanting a lit-
eracy orientation to school worship and those focusing on the spiritual dimension. It
seems that many of the teachers wished to focus on prayer literacy while the headteach-
ers emphasized the spiritual aspect.
Students’ views seem to change as they grow older, moving from a literacy orienta-

tion in younger grades to a spiritual dimension in older year levels.
Looking at the literature, the dichotomy between the literacy and spiritual aspects of

prayer has been noted. Golombek (2011) and Wachs (2009) have posited that while the
prayer service can be a pleasurable experience for the students (who like to sing) and
achieves the goal of familiarity with the words of the liturgy, it does not provide either
a cognitive or emotional connection to the meaning behind the words. This, they claim,
leads to difficulties in managing these services when students get older and desire to
find more spiritual meaning in the service.
The different perceptions that students have of the purpose of prayer as they grow

older is also documented in more recent literature. Drelich (2017), in his study of
students’ prayer in a Jewish middle school in the United States, notes that an individu-
al’s understanding of prayer and the content of his or her prayers shifts dramatically
across the developmental lifespan. He differentiates between young prayer and mature
prayer. The motivation of young prayer is the desire to have God change reality to
match the wishes of the supplicant, with a focus on what God can do for the individual.
Mature prayer, which emerges sometime during adolescence, shifts from a demand
directed at God to a conversation with God. Kessler (2007) discusses how adolescents
"grapple with the profound questions of meaning and purpose and the desire for a per-
sonal relationship with God." Prayer, then, can serve as a vehicle for exploring the self
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and a spiritual relationship with God. This can explain the rather negative attitudes of
students in years 5 and 6 as they desire a more spiritual component to their prayer ser-
vice. Rose (2017) has suggested that tefillah literacy emphasizes, at best, half of the
school prayer experience. To ensure long-term student engagement in tefillah we must
facilitate opportunities for connection and meaning-making from the earliest age,
including opportunities for spiritual development and connecting to and building a
meaningful relationship with God.
As has been mentioned, this research also seems to indicate that there is a tension

between headteachers and Jewish Studies teachers about the aims of the prayer services
in these schools. Headteachers seem to support a spiritual dimension and teachers a lit-
eracy one. This phenomenon has not been discussed in the literature and is one that
has important implications about how prayer services are conducted in Jewish schools.
A spiritual dimension will emphasize experiential, reflective activities during the services
while a literacy one will focus on reading the prayers and performing the rituals in the
correct way as required by Jewish law. Who is then to make that decision about how
prayers are to be conducted in a Jewish school? This needs to be discussed further by
school stakeholders. It is important to note that parents were not interviewed in this
study. Their opinions would be crucial as part of this conversation and further research
needs to be done to elicit their views.
However, it seems that this is not an all or nothing approach and these orientations

are not mutually exclusive. As we have seen, some teachers understand that older stu-
dents require greater spiritual content to meet their inner-world developmental needs.
The findings seemed to indicate that putting greater emphasis on the literacy orienta-
tion in younger age year levels while focusing more on spiritual orientations in older
year levels may offer a route forward.
The research also seemed to indicate that some combination of literacy and spiritual

dimensions across all age groups would be helpful in achieving the goals of prayer
shared by all stakeholders. The fact that there existed no curriculum framework for
prayers that clearly defined the goals of prayer in schools offered an opportunity to cre-
ate one based on the findings of this research. When this was suggested, all stakeholders
expressed the desire for such a framework, which would somehow combine both liter-
acy and spiritual orientations.

Conclusion

The following draft framework was designed in 2012, based on our qualitative research
findings as described above. The framework attempted to integrate both the literacy and
spiritual orientations. First, the aim of the tefillah curriculum was defined and then a
framework was constructed to provide more detail of the structure of the curriculum.
"The overall aim of Tefillah (prayer) in Jewish primary schools is to ensure that

pupils graduate with;
A. A positive and meaningful experience of and attitude toward prayer (spiritual

orientation)
B. Good levels of knowledge, competence, and confidence in saying and comprehend-

ing their prayers (literacy orientation)"
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The spiritual orientation was intentionally placed first as the “A” goal based on the
findings that the majority of stakeholders saw this as the primary goal while at the same
time giving prominence to the literacy orientation "B."
We then developed each one of these two overall goals into the sub-sections and cate-

gories as described below. Based on this framework, schemes of work and resources
were written that allow teachers to guide pupils to achieve good levels of competence,
confidence, and spiritual uplift in their regular prayers and personal prayers, integrating
both literacy and spiritual orientations into the curriculum. An example of this from
one of the prayers is shown below.
While this curriculum has been written for Jewish schools, we believe that there is

much to learn from the process for other faith schools as well. Most significantly, the
results of the qualitative research have indicated the importance of developing prayer cur-
riculum with spiritual orientations. Learning the mechanics of the prayers and their literal
meaning is of course important to all faith schools where prayer services are conducted.
But consideration needs to be given as well on how these aspects of school prayer can be
complemented by spiritual messages as suggested in the "A" category of the framework
below (Table 1). When implemented wisely (Table 2), such an integrated framework
could potentially lead to fundamental shifts in students’ perceptions of the efficacy of
school prayer.

Table 1. Tefillah curriculum framework.
Positive and Meaningful Experience Knowledge, Competence, and Confidence

A1 Connection with God
� Appreciate the Jewish tradition that God exists, lis-

tens to our prayers and that prayers impact on
our lives

� Understand the purpose of the act of prayer as
the Jewish way of connecting with God

� Appreciate that according to Jewish tradition they
are standing before God during the act of Prayer

� Engage in prayer with kavannah (concentration)
� Attain a certain level of spirituality by connecting

with God

B1 Content and Structure of Jewish Prayer
� Know that the siddur is the book that contains

the prayers
� Know key words and phrases of the major prayers

in Hebrew and use them to comprehend the over-
all meaning of them.

� Know the themes and motifs of the major prayers
(e.g., modeh ani; shema)

� Know that there are many prayers recorded in the
Bible (e.g., Psalms)

� Know the structure of the daily services (e.g.,
morning , afternoon and evening)

A2 Identification and Commitment
� Enjoy participating in prayer both individually and

with other Jews
� Understand how the meaning of the prayers

learned relates to them
� Articulate which of the prayers inspire them and

influence their lives
� Ask and respond sensitively to questions about

their own Jewish identity and beliefs
� Appreciate the value of communal prayer (minyan

or quorum of 10 men) and wish to commit to par-
ticipating regularly in services

B2 Reciting, and Reading the Prayers
� Recite the major prayers in Hebrew
� Read the major prayers accurately and fluently

in Hebrew
� Show confidence to lead a prayer service
B3 Locating Prayers in the Siddur
� Locate major prayers in the siddur
� Locate additional prayers in the siddur (e.g., for

Shabbat, holidays).
B4 Laws and Customs of Prayer
� Know that Jewish law requires Jews to pray a

number of times a day and at different times dur-
ing the day.

� Know how to act appropriately in various parts of
the prayers (e.g., facing Jerusalem, bowing step-
ping backwards, not talking or disturbing another
person’s prayer).

� Know the practices associated with taking out the
Torah on Mondays Thursdays, fast days, Shabbat,
and Festivals.
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